RESEARCH ARTICLE

Instrumental motivation and Reading
goals: Case study of Spanish L2
learners in Chile

Maha Soliman*

Received: 01-07-2022
Acepted: 28-07-2022

Cite this article: Soliman, M. (2023). Instrumental motivation and Reading goals: Case study of Spanish L2 learnersin Chile. Revista
Interamericana de Investigacién, Educacién y Pedagogia, 16(2), 213-241. https://doi.org/10.15332/25005421.7897

Abstract

Teaching-learning process involves reading texts to construct
knowledge. In this context, a certain pedagogical goal is chosen to
guide the reading and the way of interacting with texts. Somehow,
this interaction used to be attributed to the intrinsic or internal mo-
tivation of the reader. However, instrumental motivation to learn a
second language was not considered as an influential factor in rea-
ding assignments. Objective. Hence, the aim of this investigation is
to explore the relationship between instrumental learning motivation
and the reading goals of both the learner and the institution hosting
the reading activity. Methodology. A qualitative case study has been
applied and data were collected from four courses belonging to a
Spanish L2 student exchange program in Chile during the first se-
mester of 2019. Results. The results of Nvivo 12 analysis suggest that
students learn Spanish for practical reasons that do not match with
specific or complex reading content assigned in class by professors.
Conclusion. Didactic material should engage students and be cohe-
rent with their language proficiency level to guarantee an efficient
learning process.
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La motivacioén instrumental y los objetivos de
lectura: Estudio de caso de estudiantes de
espafol como L2 en Chile

Resumen

El proceso de ensefianza-aprendizaje implica la lectura de textos para
construir conocimientos. En este contexto, se elige un determinado
objetivo pedagdgico para orientar la lectura y la forma de interactuar
con los textos. De alguna manera, esta interaccion solia atribuirse a la
motivacion intrinseca o interna del lector. Sin embargo, la motivacién
instrumental para aprender una segunda lengua no se consideraba
un factor influyente en las tareas de lectura. Objetivo. De ahi que
el objetivo de esta investigacion es explorar la relacion entre la
motivacion instrumental para aprendery los objetivos de lectura tanto
del alumno como de la institucion que acoge la actividad lectora.
Metodologia. Se realiz6 un estudio de caso cualitativo y se recogieron
datos de cuatro cursos pertenecientes a un programa de intercambio
estudiantil de espafiol L2 en Chile durante el primer semestre de 2019.
Resultados. Los resultados del analisis de Nvivo 12 sugieren que los
estudiantes aprenden espafiol por razones practicas que no coinciden
con los contenidos de lectura especificos o complejos asignados en
clase por los profesores. Conclusion. El material didactico debe captar
la atencién de los estudiantes y ser coherente con su nivel de dominio
de la lengua para garantizar un proceso de aprendizaje eficaz.

Palabras clave: motivacién, comprension, objetivo educacional, en-

sefianza de una segunda lengua, estudio de caso, planificacion de
la educacion.
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Motivacdo instrumental ¢ objectivos de leitura:
Um estudo de caso de alunos de espanhol como
L2 no Chile

Resumo

O processo de ensino-aprendizagem envolve a leitura de textos a
fim de construir conhecimento. Neste contexto, é escolhido um de-
terminado objectivo pedagogico para orientar a leitura e a forma
de interagir com os textos. De alguma forma, esta interacgdo cos-
tumava ser atribuida a motivacao intrinseca ou interna do leitor.
No entanto, a motivacao instrumental para aprender uma segunda
lingua nado foi considerada como um factor influente na tarefa de
leitura. Objectivo. Neste sentido, o objectivo do estudo é explorar
a relacdo entre a motivacao instrumental e os objectivos de leitura
tanto do aprendente como da instituicao que acolhe a actividade
de leitura. Metodologia. E adoptado um método de estudo de caso
qualitativo para fornecer uma descricdo completa deste contexto
de ensino. Foram recolhidos dados de quatro cursos pertencentes
a um programa de intercambio de estudantes de espanhol como
L2 no Chile durante o primeiro semestre de 2019. Os dados foram
sistematizados no software Nvivo 12 e o inquérito aos estudantes e
grupos focais foram utilizados para analisar a perspectiva dos estu-
dantes, cujos resultados foram contrastados com as declaragdes dos
professores em entrevistas semi-estruturadas. Resultados. Os resul-
tados sugerem que os estudantes aprendem espanhol por razdes
praticas que ndo coincidem com conteldos de leitura especificos ou
complexos atribuidos em sala de aula por professores. Neste sen-
tido, a motivacao instrumental determina os objectivos de leitura
dos alunos e influencia o cumprimento do objectivo institucional,
no caso de nao corresponderem. Por este motivo, a instituicao deve
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envolver a motivacao instrumental na concepcgao curricular para as-
segurar um processo de aprendizagem eficaz. Especialmente que
existe uma diferenca entre o que os estudantes querem aprender
e o que os professores acreditam que precisam de aprender. Con-
clusd@o. Os materiais de aprendizagem devem atrair a atengao dos
aprendentes e ser consistentes com o seu nivel de proficiéncia lin-
guistica para assegurar um processo de aprendizagem eficaz.

Palavras-chave: motivacdo, compreensao, objectivo educacional, en-
sino de segunda lingua, estudo de casos, planeamento educacional.

Introduction

Comprehension is a complex phenomenon that involves a diversity
of aspects and processes, which makes it quite challenging to study
or define (Rodrigo, 2018; Soliman, 2019). The complexity of compre-
hension could be attributed to the knowledge of the reading genre
(Zwaan, 1994; Fountas and Pinnell, 2001; Best, Floyd and Mcnamara,
2008), text characteristics (van den Broek and Kendeou, 2017), world
knowledge (Van Dijk and Kintsch, 1983; Kintsch, 1988; Cassany, 2009),
mood and motivation while reading (Ellis et al., 1997; Law, 2009) and
the use of metacognitive strategies to regulate, monitor and reflect
on reading process (Flavell, 1976, Baker, 2008; Ke and Chan, 2017).

Furthermore, comprehension is a process that is constrained by
internal, cognitive, memory and attention aspects; and other external
factors such as social and cultural context (De Vega, 1984; Carrell,
1991; Wurr, 2003; Arias, 2015; Mlnster and Knoeferle, 2018). Moreover,
comprehension takes place in a classroom situational context in
which specialized disciplinary content is discussed (Contreras, 1990;
Solé and Castells, 2004; Petkovic and Georgijev, 2020). In this context,
interpreting text is driven by certain personal reading goals that
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could be defined as the reasons behind reading a text (Graesser et
al., 1994; Graesser and Feng, 2015; Yeari, van den Broek and Oudega,
2015; Britt et al,, 2018; Parodi et al,, 2019). Those reasons could vary
according to the reader’s interest, such as reading to learn, reading to
find information, reading for pleasure, etc. Also, there are institutional
goals established by the professional or academic institution that
hosts the reading activity and that, in terms of Parodi (2011), aim
to "guide or orient the reader’'s comprehension from the point of
view of the institutional system in which the reader has to participate
in a specific task and based on its results, he/she will be evaluated,
qualified or judged” (p. 151).

This interest in the reading goals in L1 has been expanded in
L2 studies due to its relevance to learning in academic settings.
Investigations, in this sense, have focused on how comprehension
could be driven by certain purposes in different text genres. Especially
expository and narrative texts have been the priority of previous
investigations because they are the most frequently used in classroom
context (Mesgarshahr and Alavi, 2019).

In this regard, Chodkiewicz (2013) stresses the relevance of reading
goals in the development of strategies to interpret the text in L2. At
the same time, the author raises the effectiveness of goal-oriented
comprehension as it determines the complexity of the task, what
exactly the student is supposed to learn from the text and how. The
task design itself could determine what strategies are necessary for its
completion and for achieving the reading goal (Chodkiewicz, 2019).

In this context, Horiba and Fukaya (2015) studied the effect of rea-
ding goal, topic familiarity and language proficiency in relation to the
reading processes and learning from texts in L2. Their results suggest
taking into consideration, while designing material and tasks, the need
to balance between linguistic processing related to the L2 language
proficiency and conceptual processing that topic familiarity involves.
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In Kimura (2014) language proficiency seemed to be correlated to
achieving the reading goal in the case of EFL Japanese learners except
for expository theme content. On the other hand, reading instruction
and goal-oriented reading helped participants to determine the grade
of coherence of narrative text (Ushiro et al.,, 2018). Moreover, using
eye tracking methodology, Dirix Vander Beken et al. (2020) proved
that L2 learners had longer reading time in the study condition, when
their task was to answer questions, than in informational reading of
expository texts. Which means that readers need more time when the
task requires studying text to get specific information and answering
questions than having only to read through that text.

Even though this previous literature in L2 has covered a variety of
important variables in the study of reading goals, it did not cover the
instrumental motivation of the L2 learners. This motivationis conceived
as the reason why students are learning a second language (Macintyre
et al,, 1998). This motivation for learning could be a possible-related
aspect that determines students’ reading goals. However, previous
literature on motivation during reading has focused on other aspects
such as professors’ beliefs about reading (Marifio, 2018), reading
format (Vasquez et al., 2009) and the relation between motivation and
reading comprehension (Schiefele et al, 2012; Wigfield et al., 2016;
Stranovska and Gadusova, 2020).

This affirms that there is a lack of studies centered on the relation
between the motivation of learning L2 and the institutional goals set
for the reading task.

For this reason, the key research objective for this investigation is
determining the relation between L2 learner motivation and personal
and institutional reading goals. To address this issue, a qualitative
case study has been held in Spanish L2 exchange program in a
Chilean University. In this investigation, 60 students and 4 academics
have participated, and data has been collected by a survey, eight
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focus groups for students and eight semistructured interviews with
professors. Results highlight that the instrumental motivation of
the learner influences personal goals and could get in conflict with
institutional reading goals in case they do not line up.

To achieve this objective, this paper is organized in the following
structure: the theoretical background about reading goalsis presented.
Subsequently, a description of the methodological procedures and
results is made. The work closure is dedicated to the discussion and
conclusions about these results, which, in turn, raise the possible
future research directions.

Theoretical framework

Constructionist theory (Graesser et al., 1994) is based on the principle
of the search after meaning, which is assuming that reading goals
determine the constructed situation model (Van Dijk and Kintsch, 1983).

This theory embraces the fulfillment of reading goals as a main
assumption and this goal could be reading to learn (Grabe and Stoller,
2019); to search for information (Grabe and Stoller, 2002); to discuss
readings (Lawrence and Snow, 2010); for entertainment (Van den
Broek et al.,, 2001); to present a text (Yeari et al., 2015), among others.

In this sense, the constructionist theory of Graesser et al. (1994)
considers readers responsible for a deliberate construction of a
coherent situation model by establishing reading goals to interpret
it. Under the previous considerations, it is important to insist that
from this perspective reading objectives determine the strategies and
document sources used to interpret it, whether in L1 or L2 (Magliano
et al.,, 1999; Graesser, 2007; Yeari et al., 2015; Britt et al., 2014; Horiba
and Fukaya, 2015; Mesgarshahr and Alavi, 2019).
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Despite the focus of previous literature on the study of reading
goals in L2, there is a significant gap that explains the relationship
between these goals and learner instrumental motivation. As per
Yu and Downing (2012) this motivation aims to learn language
“as a means of achieving practical goals such as improving one’s
economic status or getting social recognition” (p. 459). In this
sense, previous work has discussed the influence of instrumental
motivation on learning languages such as Arabic, English, German,
Spanish, Persian, as L2 (Haghani and Maleki, 2018; Nailufar, 2018; Lu
et al., 2019; Khaleghizadeh et al., 2020; Rahardjo and Pertiwi, 2020;
Ametova, 2020)

In this context, previous work in instrumental motivation in
Spanish as a second language recognize it as a predictor of successful
learning process the focus is still on oral proficiency development and
cultural interest other than the rest of language skills (Hernandez,
2006; Spychata-Wawrzyniak and Bustinza, 2016; Khong et al., 2017;
Lu et al., 2019). For this motive, this paper discusses the role of this
instrumental motivation in determining the reading goals, considering
reading task as a main activity that students have to accomplish in a
teaching setting of Spanish L2.

Methodology

Design

A qualitative case study that adopts exploratory and descriptive scope
with the aim of analyzing in depth students’ motivations for learning
Spanish as a second language and its relationship with their reading
goals and the ones established by the institution. The institution in
this case study is represented by an academic exchange program held
at a Chilean University.
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Its exploratory character is due to the lack of previous literature
in the study of learning motivation and reading goals in Spanish
as a second language in the disciplines of History and Literature.
Exploring this unfamiliar topic is relevant for professors and mobility
programs, as it could help in designing tailored education curricula
for this group of students. Also, it could help learners to improve their
language and choose the best program of study for them based on
the reason why they are learning it.

Participants

Sixty undergraduates from the USA and four professors from Chile
participating in a university exchange program during the first
semester of 2019 specialized in Spanish B2-C1 proficiency levels.
Students presented proficiency certificates to prove their domain of
the language and joined the investigation after signing an informed
consent. The B2-C1 language proficiency levels have been preferred
to avoid any possible linguistic or grammatical issues that could affect
understanding the texts and achieving the reading goals.

Procedure

Eight semistructured interviews have been held with the four
academics. Two with each one of the professors to get more details
about the academic institutional reading goals. Then, based on this
finding's students were invited to participate in one of eight focus
groups depending on their availability to share their reading goals.
Finally, they were asked to complete a short five minute survey
about their learning motivation. Interviews and focus groups have
been audio recorded and transcribed. At the same time, survey
replies have been systematized in Excel files after exporting them
from the SurveyMonkey platform. This variety of instruments allowed
contrasting the different perspectives of reading goals and the
motivation behind learning the second language itself.
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Data analysis

Content analysis has been applied using the Nvivo 12 data analysis
tool (QSR, 2018). Direct citations from the participants’ quotes have
been selected to get a full detailed record of all frequent patterns,
organize them in themes and start interpreting their relations with
each other (Maxwell, 2012).

Results

Results are explained in three major themes that have been
identified by the content analysis. Themes and subthemes have
been organized according to the frequency calculated automatically
by the Nvivo 12 program.

The first theme: Motivation of the reader to learn L2
during an exchange program

This theme is associated with the student’s motivations in learning
Spanish as a second language. The reasons for learning the language,
to some extent, determine the interests of the students as readers in
the contents taught and their interaction with the texts. As shown in
Table 1, the reasons reported by students in the survey allowed to
summarize this theme into two motivations, which were materialized
in two sub-themes: the improvement of oral fluency and the
development of an effective resume.

According to what, students reported in the survey that
strengthening their oral communication skills is a priority during the
exchange program. While written Spanish was in second place as
shown in Figure 1.
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Figure 1. The preference of improving oral skills in survey results

Written 13%

Oral 87%

Source: elaborated based on findings

Table 1. Summary of the first theme associated to read

tivations of learning Spanish as L2 in the mobility program in

Instruments Survey
used: Semistructured interview

Reasons of the reader to join a student exchange program to learn Spanish as L2. This
theme is explained through the following sub-themes or reasons:
1. Improve oral fluency
2. Development of effective resume

Theme 1:
Motivations of the
reader to learn L2

Subtheme Definition Example Frequency
Regardless of the type of class,
it is significant for me in these
Improve oral Joining a mobility program with the | Spanish courses to be able to read
! ’ B - 62
fluency in L2 aim of developing oral proficiency | correctly and, above all, speak well
in Spanish (FG1. Pascual. UH.45,
Student 1)
Joining Exchange program to | can use it to earn more university
9 9 'p 9 . credits and | think, but | am not
strengthen academic curriculum ) . )
Development of . : . certain that with this class | could
. vitae through (getting more credits, Lo B . 12
effective resume : f ) get a minor in Spanish in the United
prove experience in a foreign States (FG1, Pamela. CL.81
country) Student 3)
Total 74

Source: elaborated based on findings.

Possibly, this preference is due to a belief of the learners that oral
fluency determines the mastering of the language, as confirmed by
one of the History professors in the semi-structured interview:

(1) I think the reason why American students come to Chile is
because of the language. For this reason, we have to make them
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speak, discuss in Spanish and that's why the priority is for commu-
nication and there are those who talk more than others (12. Fran-
cisco.MH.13, Professor).

The second motivation behind learning Spanish is outlined to
strengthen the resume, as one of the professors confirms in the
interview:

(2) Today | think that many people study Spanish in this case to
learn a little about the country, but also to offer a strong curriculum
vitae (12. Camilo.CC.30, Professor).

To know more about this motivation, survey questions focused
on the interests that students had in learning Spanish, as detailed
in Figure 1. In this survey, each of the students reported at least
two reasons that motivated them to learn the language. Among
these reasons, priority was given to enhancing the curriculum and
getting access to employment opportunities and making learning of
this second language easier. The order of frequency of the reasons
reported in the survey by the students were the following:

Figure 1. Summary of the reasons behind learning Spanish as an L2 reported by students

( Reasons for learning Spanish )

_( To strengthening the curriculum (30} )
_< Ta get better job opportunities (28) )

To meet the requirements of the College
(25)

_< To get a higher salary (15) )
To meet the requirements of the University
(14)

To learn a new language (8)

Source: elaborated based on findings
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The second theme: The reading goals of the L2
Spanish learner

Learners placedreading goals as a key factor for text comprehension.
These goals were stated by them during the focus group sessions
and have been sorted by frequency, as detailed in Table 2, in five

reading goals.

Table 2. Summary of the personal reading goals of a Spanish L2 learner

What are the reading goals of Spanish L2 learners during the exchange

Research question: program in Chile?

Instrument used: Focus group with students
The learner’s own goals that are intended to be achieved throughout and by the
reading, and that are intended to guide the learner until this goal is achieved. This
Theme 2: The theme is explained through five sub-themes:
reading goals of the 1. Reading to learn as a reading goal for Spanish L2 learner
L2 Spanish learner 2. Reading to write as a reading goal for Spanish L2 learner
during the exchange 3. Reading to present as a reading goal for Spanish L2 learner
program 4. Reading to learn and teach new vocabulary as a reading goal for Spanish L2
learner
5. Reading to search for information as a reading goal for Spanish L2 learner
Subtheme Definition Example Frequency
| read because | believe that
Reading as an activity strictly reading helps a lot to learn new
Readi linked to the learning of new things and to understand Spanish
eading to learn . ; ) 26
knowledge in an academic better over time because the
context words repeat themselves (FG2.
Francisco, MH.112, Student 2)
| have to learn to write, so | read
because it is difficult to write
2. Reading to write Reading to write based on texts without knowing a lot about the 13
topic (FG1. Pascual. UH.12,
Student3)
| consider it important to read
to present because | need
3. Reading to present Reading to present text more confidence in myself in 1
Spanish (FG1. Camilo. CC.49,
Student 2.1)
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What are the reading goals of Spanish L2 learners during the exchange

Research question: program in Chile?

There is always something to

4. Reading to learn learn from the texts, especially

and teach new Reading to learn vocabulary from the vocabulary, and that is 10

vocabula texts and teach it to others why | like to read to learn new

y words (FG1. Francisco. MH.49,

Student 8)
. . Another student tells us that
Reading to search for specific : . L
. . L she is reading to get additional
5. Reading to search information in text to answer : . )
. . . X . information, to learn something 7
for information questions or to achieve a certain

or to analyze a paper (FG1.

goal Pascual.HU.72, Student10)

Total 67

Source: elaborated based on findings

In this work, the reading goals are conceived as the learner’'s own
goals that he/she intends to achieve throughout by the reading
process and are meant to guide his/her process until this goal is
fulfilled. This theme consists of five sub-themes that complement
each other. The first one sets reading to learn as a reading goal for
the Spanish L2 student, according to the statement of one of the
participants in the focus group.

(3) | use reading as a practical way to learn and understand from
texts (FG1. Camilo.CC.83, Student 8)

The second subtheme emphasizes reading to write as a reading

goal. In the sense that writing is an epistemic tool that can help the
student to clarify the content he or she is reading and reflect on it:
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(4) Because, in most of my classes, | have to write essays for my
class assignments and when | have to write an essay, | have to evaluate
the texts, have an argument and discussion of not only what the text
says, but explain why it says it (FG1. Pascual.UH.50, Student2).

The third sub-theme is oriented towards reading to present the
reading goal of the L2 Spanish learner. In coherence with this goal,
the student must demonstrate his or her knowledge of the texts he or
she has read through oral presentation:

(5) It is because each person needs to present his or her short
story and this helps to improve oral skills, public speaking, increase
vocabulary and speak with confidence about a text (FG1. Camilo.
CC.46, Student 1.2).

The fourth sub-theme conceives reading as an exercise in which
the student can learn and teach new vocabulary to the rest of his or
her classmates:

(6) I read in Spanish because | would like to learn Spanish because |
would like to learn the words that are used in everyday life to use with
natives and teach them to others (FG2. Pamela.CL.73, Student 3.2).

Finally, in the fifth sub-theme, students set the search for
information as a priority for their reading because it somehow helps
them meet the reading goal. Especially if this goal is associated with a
task, such as reading for writing or presenting, as one of the students
in the focus group explained:

(7) | read to get further information, to learn something or to
analyze a work (FG1. Pascual.HU.72, Student 2).

It is worth mentioning that reading for writing is a more frequent
sub-theme than reading for presentation, since students consider
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reading for writing to be a more complex task than presenting. From
the students’ point of view, presenting about a text is simpler due to
the facility of incorporating multimodal elements:

(8) | can put videos in a presentation because they help make the
presentation simpler and add necessary details. Meanwhile, in an essay
| cannot do this, and | have to make the description of everything,
and this is very complex (FG2. Francisco.HU.109, Student 2).

Reading to learn is the most recurrent goal for students, since they
are pursuing a learning process regardless of the task involved (Grabe
and Stoller, 2019). Probably, for this reason, reading to write and to
present have less frequency in students’ statements because they did
not link learning to task accomplishment.

Third theme: Institutional reading goals

These goals were imposed by the academics of the program, such
as the academic coordinators and the professors, as explained in
Table 3. They controlled the reading task because they determined
the frequency of assignment and expected performance. In this case
study, the task was assigned every week, whereas a presentation was
held individually by each student in Spanish language without using
the native language for one hour and a half.

Table 3. Summarizes the institutional reading goal

Research What are the institutional reading goals of the Spanish L2 exchange program in

question: Chile?

Focus group with students.

Instrument used: Semistructured interview with professors

The goals established by the institution in which the studies are developed and that guide
the reading task. This theme is explained through five sub-themes:

Theme 3: 1. Reading to present as institutional reading goal
Institutional 2. Reading to write as institutional reading goal
Reading goals 3. Reading to learn and teach new vocabulary as an institutional reading goal

4. Reading to learn as institutional reading goal
5. Reading to search for information as institutional reading goal
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Research What are the institutional reading goals of the Spanish L2 exchange program in
question: Chile?
Subtheme Definition Example Frequency
Institutional reading goals that The thing is, we read to make
- an oral presentation, so | have
. control the reading task and that
Reading to ) : - to prepare very well. | try to
involve making an oral presentation . 21
present . . ) understand everything because
either as a formative or summative ]
assessment they can gsk me about anything
(FG1. Camilo.CC. 81, Student 7.1)
| would like them to write a one-
" . or one-and-a-half-page essay
Reading to write Iir:nstllt utvor:;ﬁ: R:sagn;?a?:zlcsﬁ’g;?t because writing is harder for them 8
ply writing Y than talking (12. Pamela. CL.121,
Professor)
It is significant that they learn new
Reading to learn Institutional Reading goals that vocabulary during their exchange,
and teach new require learning vocabulary from and | think that reading will help 5
vocabulary texts and teaching it to classmates them to do so (12. Camilo. CC.88,
Professor)
Students have to read to learn
Institutional Reading goals that about the language and culture,
Reading to learn consist of learning new academic and that is why the task of reading 5
knowledge from texts is significant (1. Camilo. CC.18,
Professor)
Institutional Reading goals It is crucial that they learn to extract
Reading to search that entail reachin fogrg ecific the essential information from 3
for information . X g P the texts (12. Pascual. HU. 41,
information in text
Professor)
Total 42

Source: elaborated based on findings.

In terms of those institutional goals, the first sub-theme and the
most frequent one implies oral presentation as a primary activity to
enhance students’ oral and analytical skills.

(9) The strongest academic work is this presentation because there
is some research. And when | say research, | mean that the person
presenting has to read the short story and has to do a critical analysis
of it as a result of several readings (I12. Camilo.CC. 41, Professor)

Reading for presentation varies between a formative or summative
assessment, depending on the institution’s goal and the educational
needs of the learners. In contrast, the second sub-theme prioritized
writing as a reading goal in which the task requires writing an essay.
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(10) Then, they are obligated to read because the reading as-
sessment requires writing an essay. In simple terms, | force them to
read even though they may have open access to all the texts. They
are obligated to highlight the texts or to summarize them to develop
a good essay afterward (12. Pascual.HU.48, Professor).

The third sub-theme addressed reading to learn and teaching new
vocabulary to others as an institutional goal, since it involved a task
in which students had to demonstrate their learning:

(11) There is a task in which they have to extract vocabulary from
the text and teach it using a game (12. Camilo.CC. 85.Professor).

The fourth sub-theme was complemented by the third one by
considering the acquisition of new knowledge by learning as an
essential condition for the development of a reading task in an
academic context:

(12) These readings are intended for them to learn on their own
from the texts (2. Francisco.UH. 9. Profesor).

In the fifth and last sub-theme, the reading identified the search
for information as an institutional objective to ensure that students
focus on the most relevant points of the text:

(13) The student has to look for information about the author. At
the same time, he has these five steps to make this presentation and
the rest of the students basically have to come and participate and
get certain information from the text (I12. Camilo.CC. 41.Professor).

Reading for presentation is more frequent than reading for
writing, and this is also consistent with students’ interests in joining
the exchange program to enhance their oral skills and with their
preference for oral presentations as a course activity.
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The analysis showed that, in addition, the texts were assigned with
a different purpose than the student’'s own reading goal. For this rea-
son, the institutional reading goal did not coincide with the students’
one, since the program was focused on the fulfillment of an academic
task such as presenting a text. The student, on the other hand, was
looking to learn from text and that is why they did not match.

Discussion and conclusions

The objective of this investigation was to explore the relationship
between instrumental learning motivation and the reading goals
of both the learner and the institution hosting the reading activity.
To achieve this goal, the analysis lies in triangulating the data
collected by three instruments to provide a detailed and complete
description of the case studied. Survey and focus groups helped to
gather information from the perspective of the student and compare
it to what professors reported in the semistructured interview. This
offers an explanation for L2 learning motivations and their relation to
reading goals according to professors and students’ statements.

The analysis of the data that has been collected through those
instruments indicates that students’ learning motivation is associated
with their reading goal. In the sense that students were learning
Spanish for practical reasons, and this explained their preference to
learn from texts without necessarily having to accomplish a task.

At the same time, results indicate that L2 learning motivation is
not coherent with the institutional reading goals. Perhaps the reason
behind this is that students believe that courses during the exchange
program focus on communicative oral competence development.
However, in this case, study, courses were specialized in specific
disciplinary content.
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This may highlight that Spanish L2 classrooms started to present
a context of constant change in which exchange programs do not
only offer general courses to improve students four basic language
skills, but also might involve specializing in specific academic or pro-
fessional fields (Petkovic and Georgijev, 2020). As a result, students,
depending on their motivations, should take this overview in consi-
deration while choosing the mobility program they want to join and
while enrolling in courses.

Additionally, exchange programs could send a survey to students
before enrollment to ask them why they learn this second language
and offer tailored courses for them in coherence with their goals.
This would help exchange programs identify the student'’s profile and
their needs to guarantee an enjoyable learning experience and offer
useful insights. This means that ideally, institutional goals should
be aligned with students’ personal reading and learning goals. For
example, making readings obligatory or expecting students to review
a complex reading material will not help students achieve their goals.
Mostly, students will end up exhausted and with less motivation to
read through this pedagogic material. Institutional reading goals
do not have to strictly match the students’ one, as long as the task
is challenging but achievable. So, long texts with less common
vocabulary will not be convenient for students who seek to learn
Spanish to chat with friends.

Finally, it is important to reflect on the notion of learning
provided by the previous literature because when professors assign a
presentation for a reading task, they probably want students to learn
from the text while they prepare their oral presentation. Moreover,
asking students to write an essay is an opportunity to analyze texts,
criticize them and transform this information into new insights that
express what students believe about certain topics and this to imply
learning from text. So, there is a difference between what students and
the institution mean by learning, because for students, any exposure
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to new words could be classified as learning while learning for the
institution is related to task completion. This highlights the need of
the literature focused on reading goals to rethink goal categories and
the conceptual separation between them because this overlap might
be confusing and sometimes misleading. As learning for students
in this case study, for example, is totally different from learning as
conceived by the institution.

The lack of previous research has prevented comparing findings
regarding this overlap. For this reason, future work is needed to
rethink and reevaluate the notion of learning and to what extent it
could be the same for students and professors. Also, it remains a
pending challenge to explore those reading goals in other exchange
programs and in other languages and compare to what extent they
change according to students’ L2 learning motivations.
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Attachments

A) Survey questions

1) When you think about developing your Spanish language what
skill do you need to improve:

a. Oral fluency
b. Writing skills

2) When you think about the reasons why you learn Spanish, which
of the following reasons apply more to your case:

To strengthen the curriculum

To get better job opportunities

To meet the requirements of the college
To get higher salary

To learn new language

Q@ =~ o a o0

B) Semi-structured interview questions

1) When you assign a reading task to your students what are the
primary goals that you set for reading activity

2) Could you please order the following reading goals from the
most to the least important to you when you assign a text and mention
the reason why:

h. Reading to learn and teach new vocabulary
i. Reading to search for information

j.  Reading to present

k. Reading to write

|.  Reading to learn
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C) Focus group questions

1) When you read in Spanish L2 what are the main reading goals
that you set to yourself before you start reading the texts.

2) Could you please order the following reading goals from the
most to the least important to you when you read a text assigned in
class and mention the reason why:

. Reading to learn and teach new vocabulary
Reading to search for information
Reading to present
Reading to write

£ T O 5 3

Reading to learn
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